
2019 ELLA (ENGLISH LEARNING AND 
LANGUAGE ACQUISITION) HANDBOOK
This handbook is to provide information on the ELLA (English Language Learning & Acquisition) 
Department, which covers ELL (English Language Learning) and ELA (English Language Acquisition). 
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SOUTHBANK ETHOS
As part of Southbank, The ELLA department is committed to academic rigour, a liberal ethos, and 
the values of the International Baccalaureate. We aim to:

•  have a broad curriculum with a global outlook and a strong emphasis on inquiry

•  promote academic rigour, and enthusiasm for learning

•  provide opportunities for students to study other languages, as well as their own, and to 
become good communicators

•  celebrate intellectual scepticism, and stress the importance of remaining open-minded and 
reflective

•  support individual needs and develop individual strengths, so that everyone can fulfil their 
potential

•  use London as a classroom

•  be an open, inclusive community that:

 •  offers a safe, caring, and supportive environment

 •  has high expectations in all areas

 •  treats every individual with fairness and respect

 •  celebrates diversity, and welcomes those new to the school community

 •  encourages dialogue, and listens to and considers others’ point of view

 •  has strong and effective leadership which makes clear decisions after appropriate 
consultation

 •  develops a culture of responsibility, service and accountability

 •  encourages a culture in which creativity and imagination are celebrated.
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AIMS
MYP:  to teach native-like English (the primary model being British English, given that the school is 

located in the UK).

MYP and DP:  to support learners with other IB/academic subjects.

DP:  to teach the (English) Language Acquisition programme (HL only).

OBJECTIVES: 
•  To enable students to move into mainstream (MYP) English as soon as they have reached the 

CEFR competency target for their grade in all four language skill areas 

•  To enable students to gain the highest possible grades in the IB English B examinations

•  To raise communication skills from survival to the level at which they can integrate fully with 
their peer group

•  To help our students navigate their school subjects and IB jargon

•  To liaise with subject teachers and provide support for their courses

•  To give support for new students to help them to integrate socially

•  To improve written English so that students can create different text types, such as essays, 
letters, articles, reports etc.

•  To improve spoken English and build genre differentiation: for example, giving presentations, 
conversing politely, debating etc.

•  To increase oral confidence and fluency, especially in students who are particularly shy, hesitant 
or generally reluctant to speak and to encourage them to be “Risk Takers”

•  To increase listening skills, including the ability to pick out salient points in a long list, passage 
or dialogue

•  To teach reading skills of scanning, skimming and reading for detail

•  To diagnose students’ strengths and weaknesses and give differentiated instruction according 
to need where possible

ETHOS: 
(For the relevant part of the Southbank Teaching and Learning Policy, see Appendix 2; 
for the relevant part of the Southbank Language and EAL Policy, see Appendix 3)

We follow the ethos stated in both the Southbank Teaching and Learning Policy and the 
Southbank Language and EAL Policy. In summary: 

•  We strive for our students to become better students, better people, with the qualities 
described in the IB Learner Profile: knowledgeable, balanced, reflective, principled, open-
minded, caring, communicators, inquirers and risk-takers. 

•  We want students to reach the highest levels of achievement by ensuring that effective learning 
takes place in the classroom and beyond, through high quality, motivational and varied lessons.

•  The classroom experience will be interactive, with an emphasis on student independence, as 
well as mutual respect between the teacher and the students

•  Teachers will guide the students, tracking their progress with regular assessments, helping 
them learn to learn in general, as much as in relation to the English language.

We believe that language, multilingualism and multiculturalism are essential to the success of the 
students and Southbank in general.

ELLA DEPARTMENT AIMS, OBJECTIVES AND ETHOS
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ENTRY, EXIT, PROGRESSION 
We align our proficiency levels with the CEFR (Common European Framework of Reference) grading 
system. Here are the levels and how they equate to MYP Language Acquisition Phases:

A0 - absolute beginner Phase 1

A1 - elementary user Phase 1

A2 - low intermediate user Phase 2

B1 - high intermediate user Phase 3

B2 - early advanced user Phase 4

C1 - advanced user Phase 5

C2 - as proficient as an educated, adult native speaker   Phase 6

There is room for flexibility, based on each student’s background, strengths and weaknesses, but 
generally speaking, the Entry/Exit levels, using the CEFR are:

Grade 6: we will accept students at A2 and send them to mainstream English when they hit a 
strong B2 level in all skills – speaking, listening, reading, writing, grammar and vocabulary range (at 
our discretion). For these students a conditional offer is often given, which requires the student to 
engage in English language learning prior to full enrollment)

Grade 7: we will accept students at B1 – even A2 if there is evidence of rapid development – and 
send them to mainstream if they reach a strong B2 level .

Grade 8: we will accept students at B1 and send them to mainstream if they reach a C1 - or a 
strong B2 level 

Grade 9: we will accept students at B1 and send them to mainstream if they reach a strong C1 .

Grade 10: we will accept students at B2 – even B1 if there is evidence of rapid development – and 
send them to mainstream if they reach a good C1, including a pass at FCE.

Grade 11: we will accept students eligible for English Language B on the DP at C1 or higher.

ENTRY INTO THE ELLA PROGRAMME 

There are three ways:

1. Transition from Southbank PYP - Hampstead and Kensington

Following discussion between the PYP and MYP ELLA departments, we decide which Grade 5 
students are likely to be on our programme and which not, though they may still require monitoring. 

2. External entry

All potential ELL students take the Oxford Online Placement Test at home, with the result processed 
by the Admissions Department. Upon arrival, those looking likely to require ELL support take the 
same test and produce a short piece of writing (under test conditions) to give an accurate CEFR 
level. The test is in two parts: Grammar/Vocabulary in Context and Listening; Students respond with 
Multiple Choice answers or by filling in gaps to written and spoken stimuli. 

3. Referral

Occasionally mainstream students are referred by their Advisors or English teachers. This is 
perhaps due to the demands of a new syllabus and a new learning environment he or she finds 
him/herself struggling linguistically.

We test all students with a recent ELLA history in order to check their English language needs.

Here are some samples of the same writing placement task to show the different levels of ability 
that we deal with. At placement a judgement is made, partly using the teacher’s experience, but 
also by analysis of a number of factors, such as the accuracy of the English, the risk-taking, the 
style, the composition, the handwriting etc. 
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This Grade 6 student was considered low (borderline A1 and A2). The language is very 
simple, the organisation is not sophisticated and there are a number of basic errors.
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This grade 6 student was judged A2: a little more sophisticated (note the attempted 
paragraphing), more complex language, but a lot of incorrect English.
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This grade 6 scored B1: fewer major errors, natural language style, but not much variety.  
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Student was judged borderline B1/B2: very sophisticated language and style, some incorrect English though.
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Finally, this Grade 9 student was judged high B2, even C1.
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EXIT
EAL students are carefully monitored whilst in the Department and when they are deemed to 
have reached the target CEFR level in all four language skills they either retake the Oxford Online 
Placement Test (OOPT) to confirm their level or are entered for the Cambridge First Examination.  
As the latter involves a cost, this will be on parental demand. Qualifying students are then referred 
to the Head of Language A.  Entry to Mainstream English depends of the successful completion 
of one piece of written work produced over several days in addition to a timed written assignment 
completed under examination conditions on a topic suitable for the student’s age group. Language 
“A” English teachers of the grade level then assess the two samples of writing using the CEFR 
and the relevant MYP Language A criteria to reach a conclusion about the student’s suitability to 
transfer to English Mainstream Language A.

These expectations are communicated to parents of students who do not speak English as a first 
language during the enquiry process.  Upon review of an application, the results of the applicant’s 
EAL test are also reviewed to ensure that the minimum requirement has been met. If an applicant’s 
results are borderline, or if there are inconsistencies with the results and the applicant’s essay, such 
cases are normally referred to the EAL Department for further consideration.

 

PROGRESSION
EAL students’ progress is monitored during the school year. When evidence suggests they have 
developed enough to move, they are free to progress to MYP or DP English or can stay in Language 
Acquisition, if there are valid reasons to do so, as per this pathways chart:
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Three options: 
ELA ( English Language Acquisition)

ELL ( English Language Learning)

Extra-Curricular Activities (ECAs)

1. ELA is equivalent to an IB MYP course: 

•  It is phase or level-based, merging students from different Grades (e.g. Grades 6 and 7 together; 
Grades 7 and 8 together, etc. - depending on the demand).

•  Four lessons a week, with many activities and formative assessment tasks aimed at improving 
their command of English. 

•  Regular summative assessment tasks and tracked student progress. 

•  At Southbank, rapid progress is possible through the phases: see Language pathways chart, p6 

•  As students progress through the IB MYP ELA course, they may continue to do the ELA (HL) 
for their IB Diploma, or switch to MYP/DP English Language & Literature. The choice for DP will 
depend on what mother tongue, including English (DP group 1) is available or appropriate. 

2. ELL (English Language Learning) is the provision of support classes:

•  Independent of the MYP programme. Many ESL (English as a second language) students can 
manage MYP subjects, including English, but need extra-curricular help. 

•  Focusses on a range of areas: writing skills, genres, giving presentations, handwriting, study 
skills, pronunciation, subject specific vocabulary, and more. 

3. Extra-Curricular Activities (ECAs): 1. Writing Skills  2. ELL Support (3 periods per week)

NOTE:
Cambridge Suite exams

Students may also have the opportunity to take Cambridge Suite exams, such as the B2 First 
(previously called FCE) and the C1 Advanced (previously called CAE), which can be an asset for 
the student’s university application, useful for finding work, or just a way to prove one’s English 
capability.

2019 COURSE STRUCTURE
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Expectations of Students 
•  Students are expected to take responsibility for their own learning and strive to become 

independent, lifelong learners

•  Students should expect advice and guidance from their teachers

•  Students are expected to contribute to activities and learning in lessons with enthusiasm, effort 
and a positive approach

•  Students are expected to be organised and to arrive for lessons on time (as far as the logistics of 
the campus permit), with the correct equipment for their learning activities

•  Students must conduct themselves in such a way that allows themselves and others to learn, 
including listening to others and working collaboratively and supportively with their peers

•  Students should meet deadlines and hand work in on time. When this is not possible, they should 
communicate this to the teacher and be prepared to negotiate a deadline which is mutually 
acceptable, or be aware of the possible consequences of repeated failure to meet deadlines

•  Students are encouraged to be polite, open-minded and respectful of others. 

Expectations of teachers
•  That they ensure students make at least good progress

•  Teachers have a strong understanding of the principles behind best-practice, effective teaching 
and learning, and are able to demonstrate these principles in the classroom

•  Teachers at Southbank have high expectations of their students and are dedicated to inspire and 
encourage those they teach

•  Teachers listen to students’ ideas, involving individuals in their own learning and offering guidance 
in how to progress

•  Teachers encourage students to take risks and model this in their own approach to teaching and 
learning

•  Teachers assess students’ work and provide regular feedback (in accordance with the 
Assessment and Marking Policy)

•  Teachers are helpful, approachable, supportive and understanding of their students’ needs. All 
students are treated with dignity, consistency and fairness

•  Teachers are positive about their students, enthusiastic about their learning and set the highest 
expectations in the classroom and beyond

•  Teachers are role models and model their behaviour on that which is expected from the students, 
and show an open mindedness, courtesy and respect towards the students

•  Teachers have sound subject knowledge and are enthusiastic about their specialisms.

•  Teachers are well organised and well prepared for the delivery of their lessons

•  Teachers arrive on time to lessons (campus constraints excepted).

STUDENT AND TEACHER EXPECTATIONS
(from the Southbank Teaching and Learning Policy)
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G6 - G8  ELA CURRICULUM

Areas of the English Language Resources
Tense overview - esp. Narrative tenses; Perfect aspect and Continuous aspect, contrasted with 
simple and other forms

Conditionals 

Relative clauses

Reported Speech

Passive Voice

Collocations / verb structures - especially prepositions

Participle clauses

Writing: different genres; text structure; linking expressions (coherence and cohesion)

FCE vocabulary; themed vocabulary

Reading a set text (mainstream English)

Formal oral presenting

Pronunciation: word & sentence stress; British English phonemes

Article rules; comparison structures; subject/object questions - other question forms; countable/
uncountable expressions (quantifiers); past modals; question tags/short answers

English in Mind 3 or 4 (can go lower or higher for differentiation, if nec’)

Language in Use  (Int/ Up-int)

Headway Int/Up-int (can go lower or higher for differentiation, if nec’)

Focus on Vocabulary (books 1 - general - and 2 - academic) 

Oxford EAL Subject specific books: History, Maths, Geog, Science; 

Oxford Living Grammar

Any other books deemed appropriate: Skills for Success; Grammar in Use; Headway Academic 
Skills; Successful Writing…

Perhaps FCE (for Schools) practice materials

Appropriate texts and other sources from the UK media

The Southbank MYP curricula, especially those for English, Science, Maths, ‘Design and Individuals 
& Societies’

Graded using the phase 4 MYP language acquisition marking criteria

CURRICULUM
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G9 - G10 ELA CURRICULUM 

Areas of the English Language Resources
Tense overview - esp. Narrative tenses; Perfect aspect and Continuous aspect, contrasted with 
simple and other forms

Conditionals 

Relative clauses

Reported Speech

Passive Voice

Collocations / verb structures - especially prepositions

Participle clauses

Writing: different genres; text structure; linking expressions (coherence and cohesion)

FCE vocabulary; themed vocabulary

Reading a set text (mainstream English)

Giving formal oral presentations; appropriate register

Pronunciation: word & sentence stress; British English phonemes

Article rules; comparison structures; subject/object questions - other question forms; countable/
uncountable expressions (quantifiers); past modals; question tags/short answers

FCE Gold / FCE practice tests

English in Mind 4 (can go lower or higher for differentiation, if nec’)

Language in Use 

Headway int/upper-int (can go lower or higher for differentiation, if nec’)

Focus on Vocabulary (books 1 - general - and 2 - academic) 

Oxford EAL Subject specific books: History, Maths, Geog, Science; 

Oxford Living Grammar

Any other books deemed appropriate: Skills for Success; Grammar in Use; Headway Academic 
Skills; Successful Writing…

Appropriate texts and other sources from the UK media

The Southbank MYP curricula, especially those for English, Science, Maths, ‘Design and Individuals 
& Societies’

Graded using the phase 6 MYP language acquisition marking criteria

CURRICULUM
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G11/12 ELA CURRICULUM – (and DP Academic Writing Workshop)

G11 – Areas of the English Language G11 – Resources
Advanced tense review: Narrative tenses; Perfect aspect and Continuous aspect, contrasted with 
simple and other forms

Conditionals 

Relative clauses

Reported Speech

Passive Voice

Collocations / verb structures - especially prepositions

Participle clauses

Writing: different genres; text structure; linking expressions (coherence and cohesion)

Topic-based lexis

Summative assessments - related to CAE and IB, esp. Writing and speaking tasks

Rhetoric / public speaking skills

IB English B DP course companion

Advanced Expert (CAE coursebook & materials)

Complete Advanced (CAE coursebook & materials)

News and Current Affairs articles: 

Evening Standard; Metro; Carel Press; The Economist etc.

Novels for extensive reading:

Curious Incident of the Dog…; The Great Gatsby; In Cold Blood? To Kill a Mockingbird; Lord of the 
Flies; Others as requested by the students.

Other media:

BBC iplayer for TV documentaries (e.g. Reggie Yates on social issues)

Tales of the Unexpected (Roald Dahl) DVDs

Others as discovered

G12 – Areas of the English Language G12 – Resources
Specific IB exam practice: reading comprehension esp.

Set texts > Written Assignment

Interactive and Individual Oral practice

IB English B DP course companion

Past IB English B (HL) papers

Carel Press

Newspapers and other current media

Formative tasks are graded using the phase 6 language acquisition marking criteria

Summative assessment is graded using the Eng B HL DP marking criteria

CURRICULUM
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METHODOLOGY

Students submit work in a number of ways - handwritten, digital, 
via Google Docs, via Managebac, via Firefly. We are keen to 
focus primarily on Managebac, as that is the current digital 
platform of choice.

We believe it is important that students submit handwritten work 
as well as typed; they should also produce work both at home 
and under timed, test conditions.

Since the source material can vary wildly, depending on the 
students’ needs, we collate marks from different sources and 
consider the IB MYP equivalent mark. Marks could be:

•  Grade out of 7, as per the MYP grading criteria

•  Marks out of 20, following the Cambridge suite marking criteria

•  A CEFR grade and score, as given on the OOPT, which we 
use as a tracking system, by testing the students with this at 
regular intervals.

For that reason we keep a tracking document for all students, 
which is a spreadsheet, with a main tab focusing on the OOPT 
scores, and other grade specific tabs for other tasks.

Below you can see an extract from the main spreadsheet tab, 
focusing on three grade 10 students.

The blue box shows a key of what the score represents.

Compare the CEFR score in August with that in November. 
Student T shows a particularly impressive rate of progress.

ASSESSMENT & TRACKING DATA
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SAMPLES OF WORK

We read a monologue poem called Dress Sense. The students 
then: analysed the language used; practised the intonation of 
the monologue; created responses to the one-sided questions in 
the poem; acted out the resulting dialogue, in pairs; and finally 

wrote an explanatory review (below). In this case, not every error 
has been highlighted, in order to avoid overloading this grade 6 
student. She transferred to MYP English by grade 8. This work 
was not graded.
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This time the student, also grade 6, wrote a Cambridge B2 First 
composition under timed conditions, early in the year. It’s graded 
using the Cambridge B2 First mark scheme.
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The same student, some weeks later, doing another Cambridge 
B2 First composition: still issues, but the style is much improved.
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In this case, while studying indirect questions, students were 
asked to summarize the grammar rules, referring to their 
coursebook or any other sources. Two samples:
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ADVICE FOR PARENTS
The department frequently helps parents and students find ways to improve their English outside 
the classroom - books or reading lists; summer courses; language schools; private tutors; exam 
courses and qualifications; places and activities of cultural interest, inside or outside London. 
Information available on request.

2019 Contact details
Head of Dept. Charles Anderson

Tel. 00 44 20 74369699 x.191

Email charles.anderson@southbank.org
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ACT - American College Testing. Similar to the SAT: a test that some east coast US universities 
take heed of when students apply. Students usually take it once or twice, during grade 11 and the 
first term of grade 12

B2 First - Cambridge First Certificate of English - formerly known as the ‘FCE’

C1 Advanced - Cambridge Certificate of Advanced English - formerly known as the ‘CAE’

C2 Proficiency - Cambridge Certificate of Proficiency in English - formerly known as the ‘CPE’

CEFR - Common European Frame of Reference (running from the lowest ability, A0, to the highest, 
C2 - as proficient as an adult native speaker)

DP - IB Diploma Programme (grades 11 & 12)

EAL - English as an Additional Language 

ECA - Extra-Curricular Activity

ELA - English Language Acquisition

ELL - English Language Learning/Learners

ESL - English as a Second Language 

IELTS - International English Language Testing System: a test, like the Cambridge certificates, to 
prove one’s English language ability. Often required by universities as proof of an applicant’s English 
ability.

Metacognition - methods used to make a student understand what he or she can do to learn 
better and how.

Metalanguage - the language that is used to talk about language and teaching, such as ‘present 
perfect’, fill in the gaps’, ‘statement of enquiry’ etc.

MYP - IB Middle Years Programme (grades 6 to 10)

OOPT - Oxford Online Placement Test: a test provided by Oxford University, which enables students 
or schools to check a student’s level of English, giving a score on the CEFR scale.

Pre-ACT - Preliminary ACT: usually attempted in grade 10

PSAT - Preliminary SAT: usually attempted in grade 10

PYP - Primary Years Programme (grades 1 to 5)

SAT - Scholastic Assessment Test: issued by College Board and ETS in the USA. A good result can 
greatly assist students in the US universities application process. Usually attempted twice, during 
grade 11 and the first term of grade 12

TEFL - Teaching English as a Foreign Language 

TESOL - Teaching English as a Second or Other Language 

TOEFL - Test Of English as a Foreign Language, issued by ETS - often an asset for applications to 
US universities

GLOSSARY
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APPENDICES
Appendix 1:
Relevant extract from the Southbank Teaching and 
Learning Policy

Teaching and Learning at Southbank International has, at its 
heart, the IB Learner Profile, the purpose of which is to enable all 
students to become:

•  Inquirers: developing curiosity, independence in learning and 
actively relishing and sustaining a love of learning

•  Knowledgeable: exploring concepts. Ideas and issues that have 
local and global significance across a broad and balanced 
range of disciplines

•  Thinkers: exercising initiative in applying thinking skills critically 
and creatively, making reasoned, ethical decisions

•  Communicators: understanding and expressing ideas and 
information confidently and creatively in more than one 
language and in a variety of modes of communication; working 
effectively and willingly in collaboration with others

•  Principled: acting with integrity and honesty, with a strong 
sense of fairness, justice and respect for others; taking 
responsibility for their own actions and consequences 

•  Open-minded: undertaking and appreciating their own cultures 
and being open minded to perspectives, values and traditions 
of others

•  Caring: showing empathy compassion and respect towards 
the needs and feelings of others, with a personal commitment 
to service to make a difference to the lives of others and the 
environment

•  Risk Takers: approaching uncertainty of new situations with 
courage and forethought, showing independence of spirit to 
explore new roles, ideas and strategies; demonstrating courage 
and strength when defending their ideas

•  Balanced: understanding the importance of a balance of 
intellectual, physical and emotional balance to achieve personal 
well-being for themselves and for others

•  Reflective: giving thoughtful consideration to their own 
learning and experience; ability to understand and assess their 
strengths and limitations in order to support their learning and 
personal development.

The purpose of this policy is to secure the highest levels of 
achievement by ensuring that effective learning takes place in the 
classroom and beyond.

Responsibilities
It is the responsibility of all teaching staff to provide the highest 
quality teaching to Southbank students. 

The Southbank staff appraisal system is in place to ensure that 
teaching staff aspire to and maintain the highest standards of 
teaching and learning as well as to offer guidance for professional 
improvement and development.

Southbank has a set of shared principles and guidelines for 
students and staff, to enable a productive and collaborative 
learning environment in the School:

Expectations of Students 
•  Students are expected to take responsibility for their own 

learning and strive to become independent, lifelong learners

•  Students should expect advice and guidance from their 
teachers

•  Students are expected to contribute to activities and learning in 
lessons with enthusiasm, effort and a positive approach

•  Students are expected to be organised and to arrive for lessons 
on time (as far as the logistics of the campus permit), with the 
correct equipment for their learning activities

•  Students must conduct themselves in such a way that allows 
themselves and others to learn, including listening to others 
and working collaboratively and supportively with their peers

•  Students should meet deadlines and hand work in on time. 
When this is not possible, they should communicate this to 
the teacher and be prepared to negotiate a deadline which is 
mutually acceptable, or be aware of the possible consequences 
of repeated failure to meet deadlines

•  Students are encouraged to be polite, open-minded and 
respectful of others. 

Expectations of teachers
•  That they ensure students make at least good progress

•  Teachers have a strong understanding of the principles behind 
best-practice, effective teaching and learning, and are able to 
demonstrate these principles in the classroom

•  Teachers at Southbank have high expectations of their students 
and are dedicated to inspire and encourage those they teach

•  Teachers listen to students’ ideas, involving individuals in their 
own learning and offering guidance in how to progress

•  Teachers encourage students to take risks and model this in 
their own approach to teaching and learning

•  Teachers assess students’ work and provide regular feedback 
(in accordance with the Assessment and Marking Policy)

•  Teachers are helpful, approachable, supportive and 
understanding of their students’ needs. All students are treated 
with dignity, consistency and fairness

•  Teachers are positive about their students, enthusiastic about 
their learning and set the highest expectations in the classroom 
and beyond

•  Teachers are role models and model their behaviour on that 
which is expected from the students, and show an open 
mindedness, courtesy and respect towards the students
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•  Teachers have sound subject knowledge and are enthusiastic 
about their specialisms.

•  Teachers are well organised and well prepared for the delivery 
of their lessons

•  Teachers arrive on time to lessons (campus constraints 
excepted).

Best practice teaching and learning
Best practice in the classroom is the aspiration for all teachers at 
Southbank. Effective learning takes place when students know:

•  How to make at least good progress

•  What they are achieving

•  How to learn, including thinking and questioning skills and how 
they learn best 

•  How to work independently and collaboratively

•  Skills needed to develop eg enquiry, research, analysis and 
reflection

•  Attitudes needed for the classroom and beyond, including 
mutual respect, interest, responsibility and positive response to 
challenge.

Good and outstanding lessons  
In an outstanding lesson the teaching is exemplary in a 
significant number of ways. Difficult ideas and/or skills are 
taught in an inspiring and highly effective way. Learners make 
exceptional progress and enjoy learning. Teaching is stimulating, 
enthusiastic and challenging. As a result, learners are engrossed 
in their work and make very good progress. Teachers know their 
subject thoroughly and know how to teach it and how students 
learn. They use assessment very effectively to build on students’ 
previous learning. Classroom relationships and behaviour are very 
good and students work both independently and collaboratively. 
Time is always used productively. Tasks and activities are 
demanding and are well matched to students’ needs. Teaching 
assistants and resources are deployed effectively and form an 
integral part of the teaching team, reinforcing and supporting 
learning in a very effective way.  The teacher’s management of 
difficult behaviour and moments is intelligent, perceptive and 
constructive.

In a good lesson, most learners make good progress because of 
good teaching. Behaviour overall is good and learners are keen 
to get on with their work in a secure and friendly environment in 
which they can thrive. The health and safety of the learners are 
not endangered. Teaching is well informed, confident, engaging 
and precise.  The work is appropriately matched to the full range 
of learners’ needs, so that most are suitably challenged. Teaching 
methods are effectively related to the lesson objectives and the 
needs of learners. Teaching assistants and resources are well 
deployed and good use is made of time. Assessment of learners’ 
work is regular and consistent and makes a good contribution to 
their progress.

Best practice teaching will evidence:

•  Clear planning

•  Formative assessment

•  Different teaching strategies

•  Effective classroom management

•  Monitored progress

•  Pace and challenge

•  Productive classroom relationships

•  Regular evaluation and review

•  Relevant homework tasks set (where appropriate)

•  Stimulating environment
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How the policy is implemented
Planning: long and medium term

Long and medium-term curricular planning is, with the IB Learner 
Profile at its core, in line with the IB programme’s aspirations and 
expectations.  The curriculum is devised and stored electronically.

Lesson planning

With the school’s teaching and learning abstract in mind, 
teachers plan their lessons around progressively sequenced 
learning activities which typically will have a connection to prior 
and/or forthcoming learning. This connection may be suggested 
through the selection of starter activity, relevant related activities 
and a plenary where learning is drawn together.

When planning a lesson, staff consider the following intentions: 

•  To get the lessons off to a good start

•  To set realistic and progressive Learning Objectives for the 
students 

•  To select and organise suitable resources

•  To check student understanding 

•  To differentiate 

•  To stage and pace a lesson

•  To bring the lesson to a close with a plenary

Introduction/starter activities

Starter activities ensure that the lesson is introduced clearly, 
sharing the intended Learning Objectives (LOs) and success 
criteria with the students. Starter activities are devised to relate 
to prior learning and to link with the main activities of the lesson 
and success criteria. 

Learning objectives

Learning Objectives will indicate what students should know or 
be able to do by the end of the lesson, to include knowledge, 
skills and interpretation. LOs are an intended result of instruction 
rather than the process of instruction itself, and will support the 
overarching goal of the unit or course (the wider context). 

LOs are simple, unambiguous and clearly focused as a guide to 
learning. The purpose of a LO is not to restrict spontaneity or 
constrain the vision of education but to ensure that learning is 
focused clearly enough so that both students and teacher know 
what is going on.

LOs should be communicated to students at the start of the 
lesson. Students should be encouraged to engage with the LOs: 
They should know what it is they are aiming to achieve, the 
benefit of achieving it, how the gains will fit into the bigger picture 
of their learning and how they will know they have achieved the 
objective. 

Teaching and Learning strategies 

The range of teaching strategies used at the school is extensive 
and caters for the varying needs, abilities and aptitudes of our 
diverse student body. 

The strategies include the following (non-exhaustive) list:

•  Collaborative tasks

•  Consideration and practice

•  Demonstration

•  Discussion and debate

•  Enquiry

•  Explanation

•  Extended writing

•  Independent learning 

•  Individual work

•  Instruction

•  Investigation

•  Listening 

•  Making judgments

•  Modelling

•  Observation

•  Oral and written feedback

•  Peer and self-assessment

•  Problem solving

•  Questioning

•  Reporting back

•  Research

•  Research

•  Revision and consolidation

•  Use of ICT
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Differentiation

This is a pivotal structural element of lessons to enable all 
students to benefit from a classroom experience. Teachers 
should deploy a variety of means to differentiate eg grouping, 
seating plans, adapted resources, questioning and assessment. 
There is organisational differentiation, additionally, in that 
students are ‘set’ in certain subjects and follow certain 
curriculum pathways eg Language A and B.

Teachers plan their lesson with consideration of the learning 
needs of the students. With this in mind, tasks will be varied.

Students can be seated according to a seating plan aimed at 
maximising progress. Learning Support and EAL students are 
also suitably placed in class, where appropriate, to maximise 
progress. 

Plenary

The plenary returns to the objectives of the lesson and can 
refer to success criteria. Strategies of assessment, to include 
feedback/peer and self-assessment/extension activity, may be 
appropriate to ensure that learning has been effective.  Students’ 
achievement against success criteria will inform planning of the 
subsequent lesson or lesson sequence.

Assessment and marking

See also full Assessment and Marking Policy. 

Assessment procedures in the PYP/MYP/DP expect that all work 
assessed for the purposes of reporting must use the published 
PYP/MYP/DP criteria. 

•  The criteria are communicated to students in a form 
appropriate to each Grade level

•  Guidance specific to particular tasks is used to give students 
clear information about strategies for achievement.  The use of 
exemplars is encouraged

•  Teachers should aim for a reliable and valid assessment of the 
students’ work against each criterion.  The number and type of 
assessment tasks required to achieve this should form part of 
the departmental assessment policy

•  The reported level reached on each criterion should represent 
the best standard that the student can consistently achieve by 
the end of the semester. This is not necessarily an average or 
mean score.

Grades on a 1-7 scale summarise overall student achievement. 

•  The grade boundary tables published by the IB are used as a 
guide to set the standards for summative grades according to 
the departmental assessment policy. 

Marking and Feedback

Student work is marked and feedback provided in order to:

•  Help the student improve

•  Identify and correct mistakes

•  Provide effective feedback 

•  Provide information for grades on reports 

•  Support the student’s confidence

Learning environment

While many classrooms serve multi-functional cross-subject 
purposes, classroom and corridor displays are intended to 
celebrate and share students’ achievements and to enable 
students to understand what skills and knowledge are needed 
to attain levels or grades. With this in mind, teachers create 
classroom displays which feature, for example, inspiring student 
work as well as success criteria. 
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Appraisal system

The Appraisal System at the school is conducted to ensure that 
teachers are offered the opportunity to:

•  Reflect on current practice

•  Receive constructive and helpful feedback on professional 
practice

•  Fulfil their full professional potential

•  Build on strengths, tackle weaknesses and carry out 
professional responsibilities more effectively 

Appraisal is intended to be a positive process aimed at helping 
staff to secure the highest possible quality of teaching, and 
general education.  In particular the procedure should serve to:

•  Improve teaching and learning

•  Provide regular contact between colleagues

•  Motivate staff by considering, above all, the quality of their 
teaching and the  fulfilment of their responsibilities outside the 
classroom

•  Identify professional development requests and needs

•  Discuss career development

•  Provide an opportunity to raise concerns

•  Set objectives to be considered and discussed at the next 
appraisal, to take place the following term.

The Appraisal process should:

•  Contribute to better motivation and increased job satisfaction

•  Recognise work well done and record appreciation of 
contribution to the academic and wider life of the school

•  Provide an opportunity for the appraisee to reflect on his or her 
teaching and other responsibilities

•  Identify areas of strengths and areas for development

•  Contribute to professional development
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Appendix 2:
CEFR (Common European Frame of Reference) Explanation

Rough Equivalency Table

CEFR MYP Language 
Acquisition Phases

A0 - absolute beginner

A1 - elementary user

A2 - low intermediate user

B1 - high intermediate user

B2 - early advanced user

C1 - advanced user

C2 - as proficient as an educated, 
adult native speaker

Phase 1

Phase 1

Phase 2

Phase 3

Phase 4

Phase 5

Phase 6
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Appendix 3: Typical Lesson Contents 
and Resources

The lessons reflect the students’ individual needs as far  
as is possible, with interactive activities that help students 
develop the following:

Grammatical range and accuracy

Lexical range and accuracy

Writing skills

Speaking skills

Reading and listening skills

Study skills

MYP curricular requirements

Understanding of MYP subjects

Homework can vary from specific exercises, targeting  
grammar and vocabulary, to longer term projects, such as 
compositions, posters and presentations

Resources 

coursebooks, teacher-generated materials, websites, videos 
and other media, day trips, set texts from the MYP English 
curriculum, exam practice material, games.

Worksheet and lexical puzzle for ‘Journey to the River Sea’ (created by CAn)
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‘Tell Us About’ - speaking activity (created by CAn) - I start this 
lesson by asking the students to decide, with a partner, which 4 
categories on the list the images relate to, and then point out that 
3 out of 4 connect to me - so the students guess which one does 
not. Then they circulate, switching partners after a few minutes, 
questioning and answering, with a class feedback of results to 
follow.
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 Introductory pages to English for the IB MYP 4 & 5 by Ana de 
Castro. 

This helps students understand typical IB metalanguage, such as 
ATLs, the IB Learner Profile, Global Contexts, IDUs, formative and 
summative assessment etc. 
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